The Common Core State Standards Initiative adopted a goal of having every student in the United States college and career ready by the end of high school. As a result, the CCSS English/Language Arts have influenced the way teachers approach literacy instruction. Since the implementation of the CCSS (or standards similar to the actual CCSS but that vary slightly), there have been five main shifts in literacy instruction. Regardless of grade level, content area, or student characteristics (struggling, gifted, etc.), all instruction is impacted by these five shifts. 
Introduction
The Common Core State Standards Initiative adopted a goal of having every student in the United States college and career ready by the end of high school. College and career readiness is defined by the CCSS as the "acquisition of the knowledge and skills a student needs to enroll and success in creditbearing, firstyear courses at a postsecondary institution, such as a twoor fouryear college, trade school, or technical school…not needing to take remedial courses in college."
The CCSS are based on the College and Career Readiness (CCR) Anchor Standards, which describe what students should know and be able to do by the time they enter college or the workplace after graduating from high school. These Anchor Standards are the foundation of the CCSS Initiative. In fact, the CCSS are organized according to the CCR Anchor Standards. The CCSS K12 English/Language Arts are organized into 10 reading standards, 10 writing standards, 6 speaking and listening standards, and 6 language standards with the Anchor Standards as a foundation for their organization. Literacy is an essential component of content area classrooms. While this idea is not new, there is a renewed emphasis on literacy being a main focus (rather than a supplement) to instruction in the content area classrooms. Content area teachers are the best qualified to help students master texts in each course by helping them develop critical strategies and skills for reading texts in each subject. As a result of the CCSS, students should be given tasks that require them to read more content area texts to gain more information. Content area teachers should facilitate student use of text as a key part of their instruction. Shift #3: TextDependent Questions, TextBased Answers, and Writing from Sources.
Research indicates that 80% of the questions students were asked did not require them to read the text to answer the questions. As a result, there is a stronger emphasis on textdependent questions that require students to answer questions based on the text…not prior knowledge, experience, or opinion. These questions can only be answered correctly by close reading of the text. They require an understanding that extends beyond recalling facts. Further, as a result of the CCSS, students should be engaged in writing using evidence to inform or make an argument. As a result, less narrative writing should occur. (See Table 2 Academic words are important because they are critical to understanding academic texts, they appear in all sorts of texts, they require deliberate effort to learn, unlike Tier 1 words, they are far more likely to appear in written texts than in speech, they are seldom heavily scaffolded by authors or teachers, unlike Tier 3 words. Therefore, teachers should teach fewer words, focus on important Tier 2 (high utility, crossdomain words) to know & remember, and simply provide Tier 3 (domainspecific, technical) words with a definition. (See Figure 3.) 
Summary
The majority of schools have adopted some form of the CCSS. While some aspects may vary, these five shifts will most likely be seen regardless of a formal adoption of the CCSS or a similar set of standards. These shifts impact instruction for all students at all levels, so teachers must be aware of these shifts and the potential need for change in their approach to teaching. 
